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' Counseling Supervision: A Consumer's Guide

The cautious buyer in today's society is likely to maka use of one of
1Y [}
the many consomers' guides éhat have become increasingly available at the

newsstand or by subacription. Theég,guides are structured in such a manner

that criteria for ccnsideratiaﬂ of a given pradu;t are éutiined; -W;Eh%p

_ such criterion ptaducts are rated against ofie another. This allows two

important apﬁié,s‘far flexib;lity: (a) the individual who dis”réés with the
= {

i‘:elative ranking af the criteria: wi;; still have the infurmaticn necessary

. N .
to ﬁire an informed. decisian cﬁncerning a purchase and (b) a person canaidef—

ing an unrated brand can, perhaps, erfarm aeﬁa self=evalua;iaﬂ of the product

by checking on the designated triteriag

'Lﬂ

U;like the kngwledEESBle cans;msr &escribéd EEQQE, the Egunselgr trainee
is aften fgrced to EEEEPE a certain-designated "brand" or "model" of super-
vision with nefther a choice nor a.éhecklist of impcrﬁanﬁ criteria. Fﬂfdmast
trainees, suﬁervigian is fegardé& ?af§;vaguely dgfined relationship with very

t 4

fuzzy goals. This paper will present a tentative start on a consumer's guide
to supervision. This guide addré es the following issues: (a) a definition
of supervision, (b) a summary of .the vafiéus "brands" ai “moﬁels" of ‘super-

vigion, - (e) a consider atian of the Eanflicts likely in supervision, and (d)

recammendations EDﬂCEfﬁing the maximization of supervisgry'kéa;ning_

L Definition of Gggnsé;a:‘Supgrvisigq
Ea 4
For our purposes, counselor supervigion ia defined as the process by

which counselor trailnees or practiging céunselors re ceive information, feedback

and s&ppnrt relative to maximizing their effectiveness with clients. It should

be noted that this is a rather broead definition that purmesen! oo

view that supervision can be much more than the pr%fessianal evaluation of |,
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competence wherein the counselor educator (or othér experienced "expert")

-

~ decides on the quality of the student counselor's skills. iSupervisigp;

instead, may Sften occur during coffee with a colleague or, as we will argue

lacef, during a self-evaluation process that involves only the individual

counselor. . , .

"Brands" or "Models" of Supervision

'Ai§a§ugh there are 11m1tiéss possible augefvisa;y appfoacheg,iwe have
deﬁelaped‘a typology of five "pure” super%iaicn models that hélp_ciafify the
-pfimary possible-emphases;ghat a counselor trainee may Engouﬁter_F These five
approaches include: (a) the direct éeachiﬁg model, (b) tﬁe therapeutic model,
(c) the Interpersonal Proéess Recall Model, (d) the self—éupervisiﬁ;'mﬂdel,
and (e) .the consultative model. It must be noted thatAthesprief’descriptiéns

provided of these five approaches ignore the inevitable integration ‘between
= : - . o i
and among models. It is very unlikely that any supervisor, in actuality, could

4 . :
o maintain a "pure" model for more than“a few supervisory sessions.

Direct Teaching Model ' .

. This model requires a:EHpEE?iSGr with ‘considerable éxperq;se and experience
. \ \ oy .
~ as a counselor. The supervisor provides direct feedback to the cé&;se or

i ® '\\’

\;

’(narmaily a trainee or a subordinate) with little counselor iﬁput,afhér than
> aigfifyiﬁg questions. The supervisor perceives Ké) that there gfé'nuiefoug
lessons that counselors must learn in order to be maximally éfﬁecﬁive and (b)

that the best manner to convey this information is to teach it. "Thus, direct

éeaghing_inVGives supervisor choice of foecus and héavykemphasis on sypervisgf

-, .
' ¢ . - s

as opposed to counselor talk. ; ' PR e
" To capsulize this approach, essentially what the SUpEfViSDflCdﬁﬁUﬂifatéS

is "Here.is mJ list of observations; 1€t me Expéndfand~clariﬁy how each might

- ~ ' ¥ A
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aid ;Eur development as a counselor."

,’i’gﬁtic Model _ B -

The ;upe%visdr within the Ehefapeutic model believes in ﬁhé’gssentiai
. N f

unity pof supervision and counseling. The kind of problems that people encounter

in everyday life are not @t all dissimilar from the difficulties encountered

By the counselor or counselor trainee. ‘Attention during.supeiﬁisian is focused
upon the dynami:é of the counselor and upon feelings, thoughts, fantasies, and

risks experienced by the counselor. The focus of the supervision (dynamics)
is chosen by the supervisor although the specific issues addressed are selected
by the counselor. WG

A supervisor using a pure tharapeutic model would esseritially be saying:

‘deeper on that."

Interpersonal Process Recall Model

+

Norm Kagan's extensive work at Michigan State V}iQEfgity on the applica-.
tions of videotaping to counseling training Has led to the development Qé,

the Interpersonal Process Recall (IPR) Model of .supervision. The IPR super-
visor (the inquirer) attempts ta stimulate the counselor's trecall of thoughts

and feelings through ?ﬁg stimulus of videotape fgglay. The counselar, by

reviewing the viﬂeqtapéi is able to remember,” in:vivid detail, everything
- * :!3i ) .

that hgd passed through Qislher mind during the actual session. The supervisor

has no advanced perceptibn as to the direction that the gcuﬂselor;é thinking

' e \ - T, ’ .

ﬁight:leéd; The primary intent is ébunsélafkawarenéssi and the inqgifer‘

(supervisor) purposefully attempts to avoid builging a relationship and
o . . a1 _ r . al' i = w,
endeavors to remain rdeutral. Direct advice and suggestions are judiciously
N : . I3 :{! & )

avolded.

1
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) "Focus on ggmmbgring what Hsppghad during the actual counseling session. 1I.

-

“‘allow either or both members to select aﬂy given issue for discussign. In fact,

An IPR supervisor, in summary, might be seen a3 advising the.counselor:

;clnnac angwgf.questinng——l only ask them: the answers are left up to you!

:\ 5 Pt
SQIEESuPervisian Model : . . - '

e !

,m* "The EElf‘SHPEfviEiﬂﬂ model is one that is seldomly identified as a
separate approach. In fac:E, however, most counselors who have completed their
9 .

4

education must and do operate under this model. T’hé*-supewisar in Ehé self-
supervision approach is!‘ﬂf gaﬁrae, the supe:viseel Se;f—sQPEtvisiﬁﬁ may
include i‘é(vieﬁing audio or videats’pes, readi’né professional litefatufé, making
extgnsi\re case hotes, evaluating Clieﬁi progress toward degignated goals,

or arranging for certain professional development Gppﬂttuﬂitiésa Sincg this

18 a self-determined pfbcgss, issues and concerns addressed w;;ul:ié be limited

to those areas within the awareness of the counselor. .
. [} : _-
"A synopsis of the self-supervisor's self-thoughts might be: "Here is a
concern that I have with my client; how can I help myself get beyond this

-

cancern?“

‘Ct}ﬂsultative Hadel ® ( . »

H i

The c:c:nsull;al;ii;e model must b‘e, entioned 1353 becauge it may, if Eﬁllcwed

4

EE tively, incorpn‘faté all of the @G,héf ‘four ap@aazhes to” sup gvié’iom

W’hat sets the zansulzazive apprnich apatﬁ 1s ﬁ;he emphasis Df tﬁe superviinr

vs " /

upmi Estahlishing a peef-tc peer rélatid‘nsb}ié with the. cnunselﬁf which .%@uld L
! f n

. - 3
ﬁﬁt‘?‘ﬂl‘? are topics of discussion ua‘il}\ detefmfned but, in many éaseé,’ style

of supervisiun may well be varied de;:ending upon mutu.al dEtEfminaEiD;’? For

= 3 _}i N B
etaﬁple one sess‘ilcrn “may be similar to an JPR mndel ﬂaibﬂ‘f_ next cannot be-.

\ F

ﬂifferentiatpd fronm dit‘nrt En’uh’lﬂﬁerh& responsifility fﬁreufin&;ur}er— =

S R )
yision is ;haréd ﬁnd, ﬁm: une: E‘c:‘fe. the leamiﬁg is shav as well.. . R
¥ y - . _ ‘g ) : \ ' vl ’
. ‘i . o . E = »
e ® e .
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T , Our capsulized n:EEeniqt for the consultatfve model would be: "Let's

ondly, hgw we might use our cambined resources to Snlva that concern.'

Table 1 repfeseﬁts an analysis of the five supervision models on thgirj
attempts to address esch of nine dimensions that are often considered to bé
criteria for effe¢tive supervision. Eiamina;ion of Table 1 makes it clear
that no "pure" approach is' universally sfrong in each of the ﬂriteriaﬁ .
dimensions. We cannot, fhEifEféfE, ider’xtify the “gn@d"'at’"bad" supervisar}r

ﬁdgl}; Given ;ertaiﬂ eriteriaﬁ‘ one ﬂmde‘l is app\}piiate while under ol:her

conditions, a ses#dnd is more desirable, ' " , ’
,‘ Y ) e , ¢ '
o riggng% ;f=id;?iﬁa §ypg:vi§1?n ;; I
t ; Do '
A primary sag’rc;{ﬂiﬁnfl ct ﬂufing super\riaicn relates to the analysis
'.-,:‘_'n- 11113(1’3!:3& in Tab}e 1. Let us assume for 3 mmqent that a certain counselor *

$ ' Efainee has defin i te ideas of what shauld "and shpuld not be part of supervision.
LR Y A ’

- \.,!

AL AN
?F{ v ; Tl)ﬂs Ffainee may le,rﬂ bést'frcm lec tutes, may be fearfﬁl of discussions of

apzcificallly clear. If tl}is individual were asaigned to an IPR auper\risar, it

is A.J*masl: inevitable that conflict would result. The'values cf the trainee

Hﬂu‘%lﬁ d:lﬂ.’eéfly with the values inherent in the IPR methodology. Although
~ *

Y

it might well be argued that this conflict may be highly productive in encourag-

Ing growth in this trainee, such an argument is essentially beyond the present
point: that iicgﬁgruity in values concerning supervision may well result in !
o i .

B i . : ,
{ discomfort-between supervisor and supervisee.

- Since we‘a’\fe no concrete research evidence to support the effectiveness .
‘ N
- . of anv ST et e o oeero] feeling 1s to advocate matching of
4 ) suﬁrv see and supervisor value orientations, 1f possible. To this suggestion,
; . 7.‘ \7" : p .
gﬁ- - v . - -
& }E - "
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Table 1
' ' Ratings of Five "Pure" Models of Supervision
) on Nine Important Dimensions of
: a Supervisory Relationship ;7F
Dimensions Interpersonal
(Criteria) for _. D#rect Process Self-
Bffective ! Teaching Therapeutic * Recall Supervision Consultative
Supervision Model .Model Model Model - Model

Building t:ﬁst ) _
through supervisory 0 + ’ 0 , NA 0
relationship

&

=]
L]
]
by o]
[, ]
]
w
=]
=
o
o
I
+
+

skills or strategies °

Employing limited
gupervisory time . + - - + -
efficiently

Clarifying goals
and directions.of + = - ) 0 .
supervision )

Transmitting directly , \
ideas, opinions, and

Communicating on a
pPeer-to-peer basis = - NA - NA +
Allowing counselor

to direct meetings - - - + +
and set focls

Proviging flexibility teo ;)
allow application with =~

ggpervisors who are not
eRtensively trained Ty p=

3

‘(Table key on next page) ’ E .
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"Key to Ratings

NA

this dimension and its fulfillment are seen as '
strengtha of this model ‘ ' R
this dimension is felatifély irreldvant to this
model--the model neither saes this as a strength
or a weakness . : -

this dimension and its lack of fulfillment are
seen as weaknesses of this model

5\
this dimension is irrelevant to this model
L
(
¢ ‘ *
-
‘1‘«
}ff -
o~
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however, we add a strong warning: "Both supervisors and supervisees should
o ¢

alwvays remember that the ultimate goal of gupgfvigiun is aiding the supervisee

i

to become more effectiye in helping clients to grow'and change in vays that
: i'r

the clients desire."

Maximization of Supervisory Learning

Truﬁt‘sppearsgéa be the key to effective supervision. Unfortunately, (or,
pathgpa; fortunately) none of the five models of supervision appears to have a
monopoly on this crucial relationship dimenaion. Although trust connotes
many thi@gsilsame of its most lmpa}tant meanings in supervision are: (a) a
supervisor’'s belief that the trainee can and will learn appropriate helping
that the supervisor will not, efther

N

.directly or by implication, "put down" the trainee for any given counseling

-

behaviors; (b) a tralnee's knowledge

or "nﬁncaunseling" behavior; fc) a trainee's understanding that despite the
likelihood of feedback during supervision, the supervisor will somehow present
this feedback in a manner that .conveys respect and caring; and (d) a trainee's
belief thEEF}hE supervisor, no matter what his/her academic trailning and
experience, can be looked to fgr some valuable learnings. k

Trust i3 a two-way communication. Given an honestly trusting relationship,
the trainee may well say, "I disagree' as often to the supervisor as the

-~

supervisor will say the same to the trainee.

Given this introduction, let us spell out s8ix steps that the counselor in
search of supervision might -follow in order to maximize learning.
1. Initially, pick out possible supervisors that ynéxxsfl you can trust.

'y . ] ; ,
Be open in this selectlon because some of those supervisors you think you

might not trust mav s{o 0 be the peoaple vou don’t kKnow erv weil.
¥
2. Perform g = DU= Uit L0 LB gl voUr Valuen L0 Togad b Le sup i eae
-

iv
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(a) Study the dimensions of iffiiriti‘f‘l -up;vhmn in Table 1. (b) Rank order
these dimensions in terma of their importance to you. (c) Weight each dimen-
sion from one to five in terma of its relevance to the other dimensions on
ths il-t. If all dimensions are equally important, rate all as "3a"; {f one is
crucial and all others are unimportant, rate the crucial dimenaion as "5"
and all others as "l1a"; etc.

3. I%tervleﬂ potent{al supervisors with particular attention to thelr
views of the {mportance of each aof the ﬂfiﬁ’i‘ﬂﬂiﬁﬂﬂl in their supervision.
Followlng the interview, make a chart similar to Table 1| with superviaor's

. .
names Included (natead of the supervisory models.,  Using your interview notes,
rate each supervisor on each dLmenaiuﬁ (+ = supervisor emphasizes this dimen-
sion; 0 = supervisor doesn't appear to feel one way or another; or - =
supervisor does not emphastze this dimenston. .

4. For each supervisor column, add the weights (determined tn Step ¢2)
fg;ieach dimension that has o plu; ("+") and, separately, for each dimensfon
tﬁgt has a minus ("-"). Subtract the minus total from the plu% total, and
write this number at the bottom of the column.

5. After you have completed each supervisor column, vou will have a
tentative rating for each supervisor. The higher the rating, the more vour
desired superyision approach and the approach of the supervisor are in conson-
‘ance. A very higfht score does not guarantee satisfaction in supervision (and

satisfaction dbhesn't guarantee maximal learning), but vou mav be more likelv to

=

"
(e

N get what vou want from those with the high;st'tu{als.
6. Enter supervision as openly and as honestly as possihle. Be self-

disclosing; acknowledpe both vour strengths and vour weaknesses, and be

ready t.o owore!

O

ERIC . :
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. Susmary

The present paper i{s merely a bhrief ovarview of what might be included

in a consumer’s guide to supervision. All of what has been included should
\ :
be greatly expanded in order to be maximally effective in creating a

knaﬁlidiiisli consumer, [t 1ims hnpcﬂg however, that theae introductory

comments may be of ald to a few traineen who are preaently seeking supervisors.









